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—NUAREY ) TRIZB T LFRRET v 7 Z b il —

(#r7ERm =]

BRI A

L I e

BHE A N— VT HBEORY MAN R L oo TWDE, — T, BEHEHEL, EEOHL L
HERET 5 OOUHEILT L HTRVWERLTEY, 47— 7HEICHET A F L OEMN
DRERFREL o> TWD, Thbb, A VI =Y THEORBICEI LIZBEER T U F 27 LDOBFENRRD
LNTEY, FHONESHIEORPNLELR>TWND, ARETIE, A 70— T HE & eI ERE LT
ET AV AEREORYMATER L, WEHBEREIKT 2 8HEE A XV ORICET 5 2EN 228 m A
BBl U7z, F72, RZBICBTD2EMERNRHERRI ) F2T7 20O E LT, WMNTAREY ) TRIZBTD
[FIRffEIE 7" 1 7°Z 2 (Dual preparation program) DIEAMILNFIZOWTEE Lz, £ LT, DREIZKITS

BT BB AT LORBI AT T REH O 2 Sk L7,

F—U—RN: A I N—VTHE, HEEK, W) x2T00%, RFEET 07T A

1ER S (LK)
K2EHE BT (A RFERY 5 —)

I. IZC®IC

FEOAEICMD LT, BEBEOMAICE
JAOFEIEH~OZMEFRAETHA4 07—
7 #E (inclusive education) o AR & F2 78 R
(72 85 & 72 > TN D, 2006 45121, )3 i
HHEF] 25 %9 (Convention on the Rights of Persons
with Disabilities) Z#EIRL, D% 24 KB T
AT N—=VTHEOER LTI, 7AU AR
B W ThH, 2EERAEFE (Education of All
Handicapped Children Act of 1974, P.L. 94-142) @
HIELK, TRCOEHEDH D T EHITHT 5 [HE
Ty 72 /A#E | (free appropriate public education,
FAPE) AMRFE&4CE 72 (20 USC § 1401 (9)(d),
34 CFR § 300.17(d) ), FAPE (%, {Ri#& & O
i@ L CHRE S 72 E B BE il (individualized
education program, IEP) (25 &, FAEZR[R Y @
TR ORI L L TR b7 0
] (least restrictive environment, LRE) (23T
LS5 (20 USC § 1412(2)(5) (A), 34 CFR §
300.114(a)(2)), & L C, @EERAFEOEIERE
T, BMEOHDLFELOBEBEHE~OBEN -
FOHEMHINTE,

& <IZ, 1990 FOMEEEZEZFEY (Individuals with
Disabilities Education Act, P.L. 101-476, IDEA)
~OWFRE 5 F 2T, 1997 & 1E¥E (Individuals
with Disabilities Education Act Amendments of
1997, P. L. 105-17, IDEA'97) 1%, IEP 28BS 5i@%
BEHREOBNMERILT DL LB, BHEOHLT L
HAEE LR TOFERICSML WSS OB EE
RO, RRIC, EEOHLT-LEHONEFE A Y F 2
Z ] (general curriculum) ~O7 7 & A & HN%
HRL, £ZTCoOEREZER L7 (Yell, Shriner, &
Katsiyannis, 2006), & 512, 2004 FOEIEETH
5 REEFRHE L FE (Individuals with Disabilities
Education Improvement Act of 2004, P.L. 108-446,
IDEIA) X, X COFEHDOEERES L HENK
Rofirr BB LR L T—AbEEEDICL
RNz DR EZF L] (No Child Left Behind
Act of 2001, P. L. 107-110, NCLB) & O#&&0E% X
o5, &HIZLRE&RHEHZEK LT BT FERIC
}51F % ] (in the regular classroom) & 95 L F %
BIL, T HEFHES Y ¥ 27 4] (General
Education Curriculum) ~® 7 7 & XA Z 5@ L 7=
(Karger, 2005)
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Z ) L7oHIEER R S HEE S U D 7e 7y, ED H
LFELRBERHEREICBVW TSR L
TW 5%, U.S. Department of Education (2011) (Z
SR, K% #E (special education) #5# (6-21 %)
1%, 1997 D) 5.4 5 AL D 10 F D 2006 412
3K 6.1 T A (12%) L, YEEHROT LD
WZEDDEEG S 856% b 9.1% Loz, #L T,
Z D 90% LL EAEE FHANICBWTESERE A L
THEY, BEBDIZE AL ORI EZ¥EH O 80% UL F)
W ERICB W TR T T E b R S T
W5 (2000 4 46.5% 7 5 2006 F 52.7%) . FEEIZ,
U. S. Office of Special Education Programs (2001)
DEETIE, BHEHEEBED 96% NEEDH DT L
HEBEL TS, BEICHEELERREA LT
BV, FHL T35 ADEEDH DT EHITxfs LT
Wiz, —F, BRHAEBHABIIMEOH L+ EHDH
BRSO BEEMEZFEH L oo b, EEORHEMME
WCARZZFE LTS Z L bR SN TS (Jenkins,
& Ornelles, 2009; Moody, Vaughn, Hughes, and
Fisher, 2000), 7= & Z(%, Schiller, Bobronnikov, O’
Reilly, Price & St. Pierre (2005) (ZLAuE, 42KiZ
DIZ D%, W, mETR A G T 4,448 BUTH S
D KB REORE, LRE BT 2EEDH D 1
ELOHEEXBET DO REFNSTE T
5 EEE TV DIEHAFTHERIT39% DA TH T,

SFY, MEHABHEL, BEOHL X HEEY
THEOOMFEN 5 TRVWEKRLTEBY, 127
N— THERERTHICHIZ->T, L% 0mik
L7 A R $H T D (Hammond, and Ingalls,
2003 ; Monahan, Marino, & Miller, 2000), 727>T
%, MetLife, Inc. (2005) 72342k B HhH L7225
5FLL T OFHLHE (n=800) #FH# L7-#5%, 88%
NER TR =— A DL ELZHY LTV
B, 22% 137 E BT b ORI HIST D720 Dl
Ui cCECWWnWemIZE LT, £72, BHER
AR BB I d6 1T D il B BB KT D BRI A
XL, R T EbOEEERPLTHY, LK
IR EONEZ FSEEINRON TV D L O
H & 5 (DeSimone & Parmar, 2006 ; Rademacher,
Wilhelm, Hildreth, Bridges, & Cowart, 1998), i#%
BEBEEELETLEHL, MEOHLTFLELDHEBIC
DNTHRREZEILEST, A V7=V THEIK
THOEBPEED OO, LV EEORBEITITKR
ERARLEFELTODRWNRA LN TS (McCray,
& McHatton, 2011 ; Shippen, Crites, Houchins,

Ramsey, & Simon, 2005),
DXL, AT N—THEDORIZE,
WHBEHREICBT DHREE A0S LB
e EMKRERBEL 2o TWVWD, £ ZTAR T,
BHEBEHEICH U CREREE OFMMEEZ R T 5
BERROD Y 7G5, AR O o
4 fE L7 BT, BRIV MA L LT,
T A RF= ) TIROBEER Y AT DZBIT DK
Jgf&~ v < A (Dual preparation program) DA
WAL, DREICKT DB RBEERL AT
LOBFIZMT T2 RIBEBED 720,

=
£
3

BEICE T BFHRBEATIINERDEN

BB RO 1977910 H) 12XV,
HFEI\CBUT DRRBE AF NV OFRED LY
A SN2 b DD, FOT Y MAILRIEIC
Nz Tl o7, Sargent (1978) 234
W E R BE L OB EK ORI 2 HA LR, 18
& BT RRIR O R EEHEHEICK LT
BEOHLTEH LIEHT Ao L0 HE LY
RHTUz, LA L, Patton and Braithwaite (1979)
(2 &, 1978 4F 4 H O S CRERBE 1B 5 2 —
ADBIED HVITFEEEZRD TWDIE, HEDH -
748 MLk Nam VETRBIKD 96, o370 10 M
7 Thotz,

1980 AR ZM 2 5 &, 29 LIzRIIzHE T O R
NI 5 17-, Smith and Schindler (1980) DA Tl
15 MR T R TOBHFHEHREELEFE I L THRED
HHFELDORMESC=— AR L ERD, T
9 R ALA OB T ELHETFOM & 11 M5
iz, =01, Ganschow, Weber and Davis (1984)
DHLNILTWD LI, BEOHDLTELDOH
BICEALT, 19MB3bR< b1 o0a—AxEE
THZEERDD LI oT-, 72, Guetzloe, &
Cline (1983) (T X#4uiE, 1980 FFEARATIZIZREE O
HHTELOZITANDT-DITBEFEHEHEIIH L
T, HEHT- 0 OEEEORR (8M), E&IMNE (3
I, AARHEE (1) Ze EOBRE L b NT-, £ LT,
Patton and Braithwaite (1990) 1%, 1978 Dk
& 1988 AR BT D BRI A L L TV 528, 1@
WHE OYULETRR (initial license) (ZFFEAEE O
a—RBEEZERT DML, 36 M (mw BT 55
Kb&te) ICETHML7, Chapey, Pyszkowski &
Trimarco (1985) # LW Tait (1987) (2L 2 FEkED
B RICHAOND L DI, 1980 FROIY i
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AV I N—YTHEIRT AHEBEEN ) % 2 7 LBEOBM & K

Z@ LT, MEHEHRBEOERIZEBNT—EDRE
BhLTZEWZ D,

L 7> L, Reiff, Evans, and Cass (1991) 7% £ I
(Z351F % 1988-99 “FARFE D HL Y AR 7 % S FF AR BI L2 GR
HLL A, @FEOYFHART (14, 27.5%)
BLOHPEHZE 15, 29.4%) OWFHICELT
b, FHRBEBEICETE ML —=0 7L TR0
NG Iz, F£72, Katsiyannis, Conderman and
Franks (1995) 1ZA1 > 7 V— v 7 #HE I 5 &M
DY A ZTE LIZRER, BEEEREICBTS
BEEOH LT ELDOZTANDIZOIZ, INOMmEFE
TRCA 7 = T HE BT 2 Rl R 5o A %
NaRODTWDIMNZ, BIEDH 739D 5 BLDH
TheMOBrTHo72, 6L, A7 N—2TH
BalED 57O B2 dGT T RIS o 7,
% L T, Geiger, Crutchfield, and Mainzer (2003) i3,
2000 &M TH 7 NRRIZICEFEOSH DL TE DL
IR T 5D ORFEMFEZ T X TOMFHEHUE
IR LTRELTHWARNI EEZHLMC LTINS,

DX RRBLD 727, FFREE A ¥V & 2 728
WHEHREBERICOWTO XV BRI HIEENE
PHEREINTE T, RPEICBITHHEBRT ) X275
LOFREIZL - T, BEHEHREICB T DR EE
DOHFMMEZ ED DM AR HND L DI o,
T TIZ 1990 FROFLVEPET, M =FT =Ty
T (RN=FMN), ¥IF2—AKRE (=2—a—
I, BV THN=T REY Az, 7YY
FMNLRF T 2 A RFx L RRAITBNTA V7 b—
T HE T D - PR 0 S ERY 2R B
FLAD I 53 TUW7= (Villa, Thousand, & Chapple,
1996), = D fhicd, ~ A 7 I K% (Everington,
Hamill, & Lubic, 1996), 7 % ¥ — K *# (Benner,
& Lesar, 2000 ; Lesar, Benner, & Habel, 1996),
= a2 — A% a kK5 (Keefe, Rossi, de Valenzuela,
& Howarth, 2000), =77 RN KT 23— (Sobel,
Iceman-Sands, & Basile, 2007) 72 & ClH #HE &
BRHAEBEOHBERN Y ¥ 27 AEBEAITHERT S
- BN mE s TWa, 2Bl <, »
VARFE~ ) TROBARKT 0 77 KIBNTY,
LERRE R O FEROTLY MA DD BT E 72, B
T, ZoMEEEHL THL<,

M. N\NJAKRBICHIDEEGEETOT S A
NI A RFE~ ) TRORERE 0 7T L%, ¥k
B L WIEHE T D EMMEE HE (field - based)

—NUARF~ ) TRIZBI ARMBE T v 7T 2k fibic—

RO B BT 07T 58 LT, 1993 4RI FHHE 75 B
STz, 1996 FEITIX, RIHHH B O FIRFRE 7
07 g AOFERENZ, FRERFOHIIR/N— K
FT=vy T EEVHTRELE b7, TDK, 2
DT T T AE, PEBEECHIREND Z Lo
7= (Jenkins, Pateman & Black, 2002), = Z TidZ,
WIERE R L OB EEORKRE Y 0 7 F Lo
W, ZOIRAKRMIRNE % TN,

FIRFEIE T 2 77 KM%, ~"UAINBEEXEZER
(Hawai ‘i Teachers Standards Board, HTSB) iR
EIHESNT, 17— 7%k (K6) 128\ T
BEOHLIHELAIFETELLIICHESR TN D,
2D T v T AL, v/ T Fx L RRE
IO (74— K) TORAHZ 7 A%EL
TRt SN D, P4, WRINREE SRR O A
EARHET D7D 22 HFEED DI S LD 2 —F—
k7 v—=" (cohort group) (Z&H THRHIL, 24FERD
TS T ADIRNTENTNDa— A% —FFICEE
THI LR D, Fur T AE, KENCEHBEIA
BEHPNOARRERICDIc> TSI D, FHEEDM,
WY7=0 2 BO~ ) 7% ¥ /R A TOHREDRD
bIp L L bic, EhiC2 HIXERBIK (K6) @
FITB W THREZE (mentor teacher) & & 1T
WEE L, HEEBYS & OBERBGESHERF ST
%

RIRFRIE 7 v 7T KW a BT ER, B A RS —
B2V 12 BALRFRICL F 2 BIE T 53l 2 32T 5 73,
4DODEARZ =D BLITHHFT 0T T L ufE2D
LA ETR Y ZAOBED —HnE L b, BlE
DIz OEHEL LTE, OmBFEZEERMICEV TR
EL7=T X CORE D GPA (Grade Point Average)
DFHERFART S 2.7 UL EH D Z &, QFEERFT
EMDH IO DRI NT=T A N Th 5 PRAXIS 1
(Fid, #EZ, 3tH) oxa7z@EBL 5L,
QW #E L DA FEHLL LOHEFEE 22 TnDH L,
@55 B ZEB/ LTI L, @aIa=r—va
VRESEMER T Do OE NEHENRE SN TN D,

Fro, METLBEZEFICIE ® [T A5
(HWST 107, Hawai ‘i: Center of the Pacific[ 3 H
ALD), BXO TWIEHFICBT 2 ERIEH ] (MUS
253, Elementary Music in Action[ 3 ¥fir 1) F7-1%
ZTOMOEWREAL -, @ T ARHFE] (FAMR
230, Human Development[ 3 Hi{7 1) & 721X %= L
# % (PSY 240, Developmental Psychology[ 3 ¥
frl), BROWE L XA /3N—vF 1+ — (SPED 201,
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Disability and Diversity[3 A7 1) & 7= 13t o> =417 EE
fra—2, @ WEHEHEDT-ODO¥T 1) (MATH
111, Math for Elementary Teachers I [ 3 H iz ]),
@ MEHEHEO DO T (MATH 112,
Math for Elementary Teachers II) [ 3 Bz 1), @ I
VI N— 72RO FRE ] (SPED 304, Foundations
of Inclusive Schooling[ 3 HA7]), L\ o7z —RZ )
512 B2 G L TR LERH D,

Z LT, 7ns 7 LRERNIITEE ST OFAER
F 4 — v X (Office of Student Academic Services)
DT RAAF—LOHEDOL L, MFHEOTE=—
A (Elementary Education Emphasis Courses) @
BESHEREEINATHD (1), Yvn 7T LDEERH
WRICHR 2 C, MEICBEL TEMRITIER S0
A—ANBEEMFCLEENTND 71—
TR OKME) (SPED 304) Tho, ZOiFETIL,
RERRECE O, BERL, EHER E OB O TE
BT, £, BRa—22onTh, TFEE
KBRS HEHFL XA —F ¢ —] (SPED 443)
DOFENBLHERINTND, ZHOHEHEF O
FHEa—ZADEEN 15 BTN L 725,

Mz T, 70T KNEERIBE > THrLZMT 5
a—2E, K2R LEEERBY TH D, FFEES
07T AOEHE— AN 30 AL, HFIHEOFEa—
AN A2 HNL L 72> TN D, il ORI EHE EE = —
AD 15 B b b T, REET 277 AOHK
B L UC 8T B N EARIBE AT & 72 D, BB E
# (ITE 317 / SPED400) (%, #1558 (K-6) (23
WCA T FRT 7:830 20 B P14 2:30 ETOEFE 2 H
M9 o17 5, 7ed, [WEDIFE, ¥AA4%—) (ITE
390 / SPED 390) B LU [REDIFE, I —
(Faik) (fwEL)) (ITE 391/ SPED 391) ~ %% §ik
1L, PRAXIS @ # % (Subject Assessment Content
Knowledge Test) % i L CWRIFiLIE e B 7000,

FIRFEE T 0 77 AT, B¥HEE e/ 70K
DH 1 HME OBMIGT 22 nRkdbND
N, HEIFIEHICONWTIE 2 >0FEF [ITE 317/ SPED
400] IZB 8T D b OO, FEEOFEERRNITE Y72V
2ALFELTHD, FRBET RS T ATIE, —#
## LI (core & major) O 115 B & IR =2 —
A0 12 AL OREF 127 AL 2 JRIET 5 Z L1272 % (£
FEBNFIL 120 AL, BEOET VL, £3DEBD
Th s,

708, 2013 FHEENDRIFEE Y 7 77 NI
TEESND Z EILR>TWND, Hilhra s A

#£1. 7nr 7 KEEecHRIND 2 — X8t
MEHEETEa—2 (15 EAL)
1. A2 27— 72 OHEME (SPED 304)

(Foundations of Inclusive Schooling (3))
2. 7 AVUBHEICET 5HE (EDEF 310)
(Education in American Society (3))
3. LESALE (EDEP311)
(Psychological Foundations (3))
. e E ML (ITE 360 % 721X EDEF 360)
(Introduction to Multicultural Education (3))
5. BB - ALEMESICEAT 2B —2D 15
(Elective Performing Arts/Creative Movement (3))
1) W%EHE
(MUS 353, Integrating Music in Elementary Schools)
2) #AHEE (COMG 333, Storytelling)
3) Al{EE (THEA 470, Creative Drama)
4) RES T ¥ —
(THEA 474, Theater for Children)
5) SR ANEHI
(THEA 475, Puppetry for Young Children)
6) AJEEl (THEA 476, Puppetry)
7) AT LERERNFE
(THEA 477, Mask and Giant Puppets)

Iy

8) EEHE (KRS 333, Movement Education)
9) EEICD 2 EHE (KRS 470, Fitness for Life)
10) AIfE4X % (DNCE 490, Creative Dance)
11) #F|e~AV5E
(MAO 384 Te Reo Waiata: Maori Language in Song)
12) KEHBICBITHEEL XA NN—TT 1 —
(SPED 443, Disability and Diversity in Physical
Activity (4))
E) FEINOBTFITHEMETH D,

IR R BE EEBE N —IMMeEansi-Hv1 o507
077 KRB TETHD,

V. BbYIC

ZIZFET, A I N—VTHEBIIHIET DDDE
WHEHEOBKICE LT, EEZE LoD 1980
FERIC—EDERERT -2 ko@nESE 2, ~NT
A RFE~ ) TROREEE T 7 7 T 5OFERNE
WOWTHIBL L TE 7o, AT, L0 Bk n
V% a2T AONELHEIZ OV TORTNEIT- TV
ez, REMLTRBIZIEZ LS oo, Otk
DFREGG & OBEHEEEICE S, 2 DHEHE



AV I NV THEIRTLBEEREN ) %27 LRFBOBML LR — AT KRF~ ) TRICKT SRASBET v 77 L —

*2. FNEET 07T AOBENE (2 FH)

@ FEE Y v/ F LE A 22— ARE (Dual Preparation Emphasis, 30 Bif7)
1. FEAEEERREE (SPED 421, Strategies for Reading Difficulties (3 Hifr))

© 00 N O O bk W N

. FliEL O/3— FF— v 7 (SPED 425 Partnerships with Families (3 H.{7))

. Bt REEREEEHE  (SPED 461, Mild/Moderate Disabilities (3 Hi{i7))

. EEEEHE (SPED 462, Severe Disabilities (3 Hi{7))

L FEOL< Y LTI R Y A b (SPED 485, Classroom Organization and Behavior Management (3 Hi{i7))
. HEEYE (FER#E)  (SPED 400, Field Experience, Special Education (6 HAL))

. EEOHLFELDHOT 7 ) 1Y — (SPED 480, Technology for Children with Disabilities (3 Bi{i7))

DIFE, & A A% —4 (SPED 390, Student Teaching, semester 4 (5 HAL))
DEEYIF—, BAAZ—4 (SPED 391, Student Teaching Seminar, semester 4 (1 HAr))

@ M#HE 27 21— AfE (the Professional Education Core, 42 HL{\7)

© 00 N O Uk W N

(8))

. B Gaik)  (ITE 312, Introduction to Teaching (W) (3 H.{7))

. XFE VT T —1 (Gmib) (ITE313, Literature and Literacy I (W) (3 HLAL))

. XFL VT T —1 Gmik) (ITE 314 Literature and Literacy 11 (W) (3 HA7))

. PSR SRE GRak)  (ITE 322, Social Studies, Elementary (W) (3 HiA7))

. WIZEERRL (ITE 323, Science, Elementary (3 HAi7))

. PIEE% 1T (ITE 324, Mathematics 1, Elementary (3 HAL))

. PIEEZ T (ITE 325, Mathematics 11, Elementary (3 HA7))

. MEE Y 277 —> (ITE 326, Visual Arts, Elementary (3 H.{i7))

LN T =TT =Y KB (A)  (ITE 329, Performing Arts Expression (O) (3))

RN - S~ LA XL (K-6)  (A3k)  (ITE 343 Personal and Social K-6 Health Skills (O) (3 A7)

. HEFEYE (GBEHE) (TE 317, Field Experience, General Ed. (6 HATL))

REDORYE, = A AKX —4 (ITE 3908, Student Teaching, semester 4 (5 HA{i))
WEOREE, I —4 Gak) (fmE) (TE 3918, Student Teaching Seminar, semester 4 (W) (E) (1 B

W — writing intensive, O- oral, E — Ethics
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A N= THEHT DHEEND ) * 27 LR OB & ER

BHOWSEBEANLIZHEBERPED LN TEY, @
REEBS (HTSB) DR A X 4 — RIZHSH
FIPEDIERK SN TN D 2 E R TE T2,

HIR D FHE & ORI TREEEIC L > T, L0 B
7o REFRBUC KT 2R L xS A HED HiLd Z L i
O CHETHD, L, HAEK 0T L%
HWRT DIChTz> T, RFEEREOEER—DORME
(Keefe &, 2000), HAHWVIIRFLEFEEREDEZTT
DOFEDMIE (Sobel &, 2007) 72 & biEfM ST
b5, U FXaT AOMREBEN L BERGSCBEIT
B & g FE 7 LE BT & Mk R 7o R IR D FEE L
RERETRAD D,

% LT, NASDTEC (2013) W77 &k 9Hic, B
D& 5 WEAFEIZEE T 5 805 928 & 5iF O BRI

BOTAM (T I~, T—HoHR, aarET7F
B, NIA, TAZK, AV /A, BPR, A
T, IRxVHE, IR, ma—AFva, Za—
A—7, AU ThR~, FLay, XUVAR=T, m—
R7A TR, 7y —, XR=V=7T, UTRA h/—
V=7) bR LTHRLNDLRD, T2 IETA
FHRINTIEEEHEREADREZTEOSH 51T EHICET
DGR EIZ (exceptional child clinical observation)
DINBFED R 2 o B — R & FESLT B 7 &4 THIE

2O DHGEESR A X VOERI R ARE SN 5T 5,

F 72, Geiger 5 (2003) B HNIZLTWD K H1Z,
ERIZBT 2HEEARFICEHLT, a—2X0REICHES
EHEFRIE (course-based) £V b7 A 2 2 —

12D < ERFRE (Standards-based) 723 E A I i
DMANRHZENTND, I N—VTHE DB

BOMIGNARD HNEDOREICBWTYH, a3 —A%
BIETHICE EELT, PRI D /HHRAE

OFEEBET D720 08 2 %2 L0 HkE
IZRRET A Z &bt L e b2y, Z O,
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Current Trends and Practices in Developing Teacher Preparation Program Curriculum on Inclusive
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Abstract:

Movement towards inclusive education has become the global trend. On the other hand, general education
teachers do not necessarily feel prepared to teach children with disabilities, and thus, a major issue is in
preparing teachers to gain knowledge and skills on inclusive education. Specifically, there is a need for a
development of a curriculum for teacher preparation program that is aligned with the inclusive education
movement. In this paper, we focus on the efforts pioneered by the United States on inclusive education
and provide an overview of the national trend in addressing the special education skill development for the
general education teachers. Additionally, as one of the models of teacher preparation program curriculum,
information on Dual Preparation Program at the University of Hawai‘i Manoa is included. The paper

concludes by suggesting materials to consider for developing a new teacher preparation program.
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