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Abstract: The effects of corrective feedback on second language (L2) development have recently
been investigated extensively from the interactionist perspective. This paper attempts to review the
literature on corrective feedback in general and recasts in particular and to deduce some
implications for L2 pedagogy from the research, which indicates that types and characteristics of
feedback, measures for 1.2 development, learner responses to feedback, learner L2 proficiency
levels and instructional contexts, among others, have variable roles to play in determining how
useful a particular type of feedback may be for L2 development.
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FREDSEEHICB O TIRIRA IR LT
FIZBRIATO 74— N 243, [RIERT 4
— K/ 7 | (corrective feedback) & PRI 543,
ZOHRTH (VX ¥ AN (recasts) NSFERIEIC
LU TENROMNE S BT D858, 43
HICERIITON TS (eg., Lyster & Ranta,
1997; Doughty & Varela, 1998; Mackey & Philp,
1998; Panova & Lyster, 2002; Loewen, 2003; Philp,
2003; Lyster, 2004; Ellis, Loewen, & Erlam, 2006;
Ellis & Sheen, 2006; Loewen & Philp, 2006;
McDonough & Mackey, 2006; Sheen, 2006),
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L ERVLETIIRVINETEEZLFTHD (7
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AR, Long, 1996),
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HLTHE ST (Ellis, 2003, pp. 28-29), HBkmiEE
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Wb “focus on form’ (Long & Robinson, 1998)
DEZFIZHEELZITTD B3,

T, KETH, BLOFIENT — Ky
7, Vb, VHy A MBRR[OEREERED
REIC B TR TRENCET 2 ROREE
LEa—FAZE5@LT, YF v XA MaflHe
TBITERNT 4 — Ky 7 DEBIBT 50

BILRFRFBRBE ETER, 12 - SRBEFR, KEHEHE 700-8530 MLEES 3-1-1
Corrective feedback: Recent developments in recasts research and their pedagogical implications
TAKATSUKA, Shigenobu: Department of English Language Education, Division of Social Studies and
Language Education, Graduate School of Education, Okayama University, 3-1-1 Tsushima-naka, Okayama,

700-8530 JAPAN



223

I FEICSDWTIRET A2 Z L2 E T35,
2. ETER D 4—FE\y o EyxoX b+

FTIER T ¢ — R 7123 L LT, Ao
D & BEI—HWNZETIET D [ RAYETIE ]
(explicit correction), £FEICHCITIEXRT [T
7 (prompts) (BAHIZIY, A FFENRE
Y RRa AL MR L5 X5 (metalinguistic clues),

TERRE(LDEK ] (clarification requests) % 1T 9,
EREORFLFOEE YIS (repetition), ,
B ERS OBEBI TRV IR LA ECEES (5
) (elicitation) 72 FIHEEIN D), BIV

() %% R M) (recasts) 230, BIRIIILS DA
DRERR bO~NEGERZ R L TEY, VEx ¥ X
MIBRLEERHNAZLOTHD L SN D (Els,
1999; Long, 2006),

U¥xx A MY, FOFPTFTEIILE 2laz
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THLOTHY, FEEDSE IR & US|
(juxtaposition) X, FEEDRX T2V EBRIC TH
V¥ | (contingency) FETITIoiL 5 &\ 9 Fefi%
FFH (Loewen & Philp, 2006, p. 537), [#FEHDA~
IEFEICTER S T S8 % B A IERE ISR ~E L
7= 6 @] (Nicholas, Lightbown, & Spada, 2001, p.
720) L ERINTND

S: The boy have many flowers in the basket.
T: Yes, the boy has many flowers in the basket.
(Nicholas et al., 2001, pp. 720-721, KF5B/)
7, VR A MEBLTEREICRMSh
L0, FREICRRY RHD LV IFER, T2
bbb [HERGERL (negative evidence), & aafl’
(AAIBIELW O LW S R, 7L THE
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(opportunities for modified output) T ¥, F3&E
?’?f IVELINLGBAN T a2 A THD, BEE
SEICEAT AR OKE & BaE (hypothesis
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(noticing a form, noticing the gap) (e.g., Schmidt,
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v
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Panova and Lyster (2002) 7 & —#EDOHIFETH S >
zEhiZ ki, Yd¥y A ML, £f~—Yar -
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TWo,

IHOHRTAFERZEN-RIJE LT, £h
FhoFZES, LT OBERIZ OV THEHI L TV
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TRBBh, FOMOERIZE-TYH, FOXD
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HBRBRLE ST B30T AZLICT 5,

4 XX +OBEEFT Y TTA4Y, TE

Sheen (2006) =X 2 &, UFxv 2 b, B
L—7 (move) (RFEDE/NEAL) nHRDHHO
EH—DL—TNLRBHDEIIKIEND, B
BOL—=T»oRDb0IZH, KiIZdk~<7x
Doughty and Varela (1998) O7'u 7/ & ) ¥ v
Z b ERFEASER BIERY v A ) R, @
DYV F¥Ar2YE—1FT5HD (repeated
recasts), V¥ ¥ A FDRICAZSHENTA L M
13 % (combination recasts) 72 EMNH Y, FTE
THAHZLENE—L—T7DO) XA FLEVHAL
WTHDHEVIFHEEFE- TV D,

F7m, B—L—T0) ¥v 2 MY, FH (&
AFADTRERD), &G B BIOREEEZHeiT
3%, HIEOFE (REIMEET DH075T DY,
EX (2EBEVNHEVD), EEDK (—oh
B, EEOEE (ELEX, 4k, By,
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DOEEICEN TR ==V a U Bh Y, Helof
BN GIET D,

IDXHRVFXYANOEED YL, FHED
it (7 v 774 2) I B RFTHLOE LT,
PAFOL D2 LN/ - TV D (Sheen,
2006, pp. 379-380),
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272 Y Rd
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Fim, Ty 7 T4 7D HbASOREDEE
(repair) IZORB -7 b DL Y Xy X hOFHEL
DERIZDWTIE, LFD L 5722 EHLMIZ
725 TU % (Sheen, 2006, pp. 380-382),
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Loewen and Philp (2006) HEHAL7-Y F ¥ X |
DOFAEZFRE L TV DM, 88 @I ER %
HRTENEID) EMRATEY, Tv7X74 7
& DBEBFRIZHOWTH, R Y OERT v 7T A
ZIZDRBYRLTNE LTS, £2, EBRER
Mo, FROXEEFBELTWSEEDNRD Y ¥ 2
FOBIMHE (saliency) #EDETENT 4 — F
Ny 7 & LTOBBRIS 250 I8 558, (R
B85y ], [TRHRACEH], HEDH], [
TOAEE], [ELEZ], [REE] Thsr LT
N

LEDE DT, Uy A MIRLT—HBEATIX
72K, FEIZERTHVB/LIOT, VF¥FYAL+D
FECE Y Z20EFEBIIHTIDRICHER

by, BRrFEBREREMELL -RELSTH

LEBEZDIENTED,
5. %0)1&0)§I HRDOJESE FEEDOR
i, BEREHLAIL, ERERIRE)
HROAESHE
U ¥y X FOFEEFIHT LRI TH
E'?‘éo)?)w:cl:of‘bb)tﬁ WEIRRERD L
Bbhs,

Loewen and Philp (2006) {X, U¥ ¥ A FDOEEE

BHIIAT 2R LMETHLOELELT, U
¥ A Mt 2B EOMEORIE (777
A7), ZFRIZETHPOFENIRCY L VIZBITH
B EEED, ¥EEZLERIER LT A
MIBWTH|IEH I NFIREN, X 0IEsUE
T 2 PO X S BB LOXILET
B RbOMEHAINTEY, ERE2ERTL0
ML S THROFEDOHEICRALVNELS
LHRREL TS,

FEEORIG
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BRI TH o708, EBIZEHEBERZ L, Y
¥ R M HFEFEORIGH, iz ¥ 2
FeFDEFE) E— M BHEE LY, TOFIR
TE97%, U¥x A MEEABR (prime) & LTY
¥ X hOMRELSTFIEHEHE 2SR DX
%H1% (immediate) 3 B\ \I%HET D (delayed)
H—=ATRWTERTHZ & (primed production)
BEOEFRRDOEBIIORNTHDZ L2
kDT,

Primed production (immediate)

Learner: why he hit the deer?
NS: why did he hit the deer? (recast)
he was driving home and the deer ran out in front
of his car
Learner: what did he do after that?

(primed production)

Primed production (delayed)

Learner: where where where you work this job?
NS: where did 1 work? (recast)
Learner: yeah
NS: I worked in America/it was my part time job
during high school for three years
Learner: why did you like it?
(delayed primed production)

(McDonough & Mackey, 2006, p. 705, AF-1E/0)
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